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I. Executive Summary  

  

Restorative Circles Program Description. The Restorative School Program has been at 

Armstrong High School since the fall of 2011. One component of the program is 

providing Restorative Circles for addressing conflict. The Restorative Circles process 

used in the program is based on an award winning model developed in Brazilian favelas 

(shanty towns) in the 1990s by Dominic Barter and colleagues, which is currently being 

used in more than 23 countries around the world by organizations, court systems, schools, 

communities and families. 

 

Restorative Circles. The Circle meeting itself consists of a facilitated dialogue process in 

which all parties involved in a conflict are supported (by the Facilitator and the Circle 

process) in (a) understanding each other; (b) taking responsibility for their choices 

(including ways they may have inadvertently or purposefully supported the conflict); and 

(c) generating agreed actions for moving forward together.  

 

Evaluation Methodology. Student online surveys and individual interviews, as well as 

program and school staff interviews, were conducted over a three week period as part of 

the evaluation. Archival data from program records were also used. A Case-Study 

approach to qualitative data analysis was utilized in the evaluation (i.e., open-ended 

responses were organized and aggregated into categories which fit together thematically 

and further analyzed into patterns to answer evaluation questions (e.g., “to what extent is 

there a restorative culture in the setting?”). 

 

Evaluation Findings. The evaluation examined the extent to which the program outcomes 

matched the following goals, as described in the grant proposal and program mission. 

Results suggest that the program is meeting or exceeding these goals.  

 

Specifically, the program is meeting its goals of: (a) creating a functioning advisory 

committee; (b) reaching the intended 9
th

 and 10
th

 grade and PLC student populations; (c)  

contributing to the reduction of  in-school and out-of-school suspensions; (d) creating a 

restorative school culture (among the targeted populations), which utilizes the principles 

of Restorative Justice to increase accountability, repair harm and restore relationships. 

 

Conclusions. The vast majority of students and 100% of staff and administrators 

interviewed had an overall positive view of the program and saw it as relevant and useful 

for addressing conflict at school. 

 

Recommendations. Recommendations included expanding the program in the future (e.g., 

expanding the targeted population) and further increasing program impact by expanding 

the number of staff and increasing teacher and student ownership of program goals and 

knowledge of program process and outcomes. 
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II. Restorative Circles Program Description  

 

School Context 

 

According to the 2011 school report card data from the Virginia Department of 

Education, the overwhelming majority (98.5%), of Armstrong High School’s 1,056 

students are African-American, 77.2% of students receive free or reduced lunch and the 

on time graduation rate is 60%. In addition to regular classes, honors classes, AP classes, 

and extra-curricular activities (e.g., athletics program, nationally recognized Choir), 

Armstrong High School also has a Performance Learning Center (PLC) housed within the 

high school. The PLC allows students to utilize an alternative model to complete the 

requirements for high school graduation (like an alternative school within the main 

school). The curriculum is self-paced and relies heavily on online learning. The PLC at 

Armstrong is located in one corner of the school and is fairly self-contained. The PLC has 

about 100 students with four teachers and their own administrators who match the 

demographics of the PLC students (i.e., staff are majority people of color) 

  

Restorative School Program and Restorative Circles 

 

The Restorative School Program was introduced to Armstrong in the 2011-2012 school 

year. A major component of the program is the use of Restorative Circles to address 

conflict. The Restorative Circles process used in the program is based on an award 

winning model developed in Brazilian favelas (shanty towns) in the 1990s by Dominic 

Barter and colleagues, which is currently being used in more than 23 countries around the 

world by organizations, court systems, schools, communities and families.  

 

When a conflict arises at school (among students, or students and staff), or an act of harm 

is identified by someone, those involved have the option of initiating a Restorative Circle 

with the goals of helping to repair the harm, restoring relationships and creating 

accountability. Circles are facilitated (or hosted) by program staff and anyone can initiate 

a Circle (students, staff, administrators), although, at this point in the program, students 

are more likely to be referred to Circles by staff and administrators.  

 

Once a student initiates a Circle, all parties involved in (and impacted by) the conflict are 

invited to participate by the Circles Program Facilitator. Before the Circle meeting, the 

Facilitator has a one-on-one Pre-Circle meeting with each of the invited parties 

separately, usually lasting under 10 minutes. The goals of the Pre-Circle are to:  (a) build 

some connection with the facilitator; (b) help participants identify some of the issues to 

be addressed in the Circle; (c) explain the process briefly; and (d) obtain voluntary 

consent from each party to go forward with the process.  

 

The Circle meeting itself consists of a facilitated dialogue process in which all parties 

involved in a conflict are supported (by the Facilitator and the Circle process) in (a) 

understanding each other; (b) taking responsibility for their choices (including ways they 
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may have inadvertently or purposefully supported the conflict); and (c) generating agreed 

actions for moving forward together.  

 

In addition to offering Circle facilitation to students (and their families) and school staff, 

Program staff also offered a multi-week facilitation training to students, which was 

completed by six students. 

 

Utilization of Circles 

 

In the 2012-2013 school year there were 50 Restorative Circles. In the 2011-2012 school 

year there were 69 Circles.  

 

Several factors can contribute to fluctuations in number of Circles in a given year in a 

school program of this kind. For instance, the creation of a restorative culture can result 

in restorative skills and principles being used outside of Circles, resulting in fewer 

Circles. Indeed, individual interviews with school staff indicated that many staff 

members were using skills or tools they learned from the Restorative Circles program 

when dealing with student conflicts (see Findings section below). Support for the 

program by individual staff, teachers or administrators can also affect the number of 

Circles that take place year to year. 

 

The majority of students (61% in 2011-2012 and 71% in 2012-2013) engaged by the 

Restorative Program have participated in one Circle. Most often, students participating in 

multiple Circles did so to help address different conflicts as opposed to having multiple 

Circles to address the same conflict with the same individual. Student interviews suggest 

that many students participating in multiple Circles do so because they feel Circles are 

helpful in resolving conflicts and they have learned to take their conflicts to Circles rather 

than use physical means to resolve them (see Evaluation Findings, below, for more 

details).   
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III. Evaluation Methodology  

 

Data Collection 

 

Data for this evaluation were gathered over a three week period. Data sources included 

archival data from files kept by the Restorative School Program staff; open-ended online 

student surveys; individual interviews with school staff, administrators and students; and 

individual interviews with Restorative School Program staff. In addition, observational 

data were collected over a three-week period, which included observations of students in 

classrooms, teachers interacting with students and other staff members, security guards 

interacting and disciplining students, and other school staff interactions. 

 

Student online surveys and interviews were mostly administered in the library of the 

school either at the computers or back tables of the library. Half of the staff interviews 

were conducted in offices and the other half were conducted in classrooms or the library.   

 

Between 29 and 43 students responded to the four open-ended survey questions 

(depending on the question). 

 

Interviews were completed with 25 school staff and administrators, 4 Circles Program 

staff members, and 35 students. School staff and administrator interviews lasted 

approximately 10-50 minutes (average=20 minutes). Student interviews were 

approximately 10 minutes each. Program staff interviews were an average of 45 minutes 

long. All interviews were audio-taped and transcribed for data analysis. 

 

Those interviewed included:  

• Restorative Program staff (4)  

• Administrators (4)  

• Social workers (2)  

• PLC teachers/staff (6)  

• Teachers (8) 

• Security Staff (2) 

• ROC Counselors (3) 

• Students with Circle experience and/or facilitator training (35) 

 

Data Analysis 

 

A Case-Study approach to qualitative data analysis was utilized in the evaluation 

(Creswell, 1998). Open-ended survey responses and open-ended responses from archival 

data (e.g., descriptions of Circle agreements) were organized and aggregated into 

categories which fit together thematically (e.g, “responses related to approaching conflict 

more restoratively”). Categories were further analyzed into patterns that fit together to 

answer the evaluation questions (e.g., “to what extent is there a restorative culture in the 

setting?”). Categorical and pattern analyses were cross-checked with other members of 

the research team for agreement and modified (in cases of disagreement) until consensus 

was reached for all categories and thematic patterns. 



7 

 

For data derived from individual interviews, preliminary notes were taken on all 

interviews and again, after listening thoroughly to the recording of every interview. 

Individual key stakeholder interviews, as well as specific interview questions pertaining 

to the evaluation were transcribed in full and aggregated into categories. For the purposes 

of this evaluation, qualitative data from interviews were used to supplement the 

evaluation and archival data analysis (e.g., by providing quotes to support or expand on 

themes) rather than being the main source of evaluation findings. 

 

 

Setting Variables Related to Data Collection 

 

The following description of particular setting variables is provided in order to clarify the 

context in which this evaluation was conducted, as well as highlight some of the 

challenges faced by students, school staff, and Restorative Circles staff in implementing 

the program. 

 

The first thing visitors may notice upon walking into Armstrong High School is its 

security. Metal detectors line the front entrance. Students must walk through them and 

have their bags and belongings checked by security staff before entering the school each 

day. Security staff is clearly visible down every hallway of the school.  

 

The large majority of individual interviews and survey administration took place in the 

library, also called the media center; this was because of the availability of computers for 

the online survey and the tables in one corner of the room, which had signs stating that 

students were only allowed at those tables if they were accompanied by an adult. In the 

three weeks that the evaluation took place, only the interview team used these tables.  

 

Students congregate in the library throughout the school day and use it as a place to 

socialize. They huddle around computers logged into Youtube or social networking sites. 

Some groups of students gather around tables flipping through pictures on cell phones or 

talking about their weekend plans or their plans for prom.  

 

Often, noise level in the library was high. Frequently, the students being interviewed 

would turn to look at what was going on or were distracted by a classmate walking into 

the library, even though the seating was arranged so that the students faced the rear wall 

of the library with their back to the rest of the library.  

 

Students were also frequently multitasking while doing the interviews and surveys. Many 

students attended to phone messages or email and some wore headphones or had a web 

browser open while completing their survey. This kind of multitasking seemed to be a 

common theme throughout the school day (e.g., also during PLC classroom time), not 

just in the interviews and surveys.  

 

There also seemed to be frequent events during a typical school day which required staff 

attention and to which staff seemed to respond quickly, thus prioritizing students and 

school issues over administrative meetings. This culture of responsiveness among the 
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staff created conditions that required flexibility with interviewing, as staff would often 

get a call or need to attend to an issue during an interview. Thus, many of the interviews 

were completed during multiple meetings, sometimes days apart.  

  



9 

 

IV. Evaluation Findings  

 

a. Functioning Advisory Committee 

 

The program is meeting its goal to have a functioning broad-based Restorative 

Justice Advisory Committee. 

 

As stated in program goals, the Restorative School Program has created a Restorative 

Justice Advisory Committee which has held scheduled advisory committee meetings in 

which teachers, administrators, school staff, parents, and community members are in 

attendance. The advisory committee meetings serve to provide updates on the Restorative 

School Program as well as discuss program suggestions and answer questions.  

 

b. Reaching Intended Population 

 

The Program is meeting its goals to serve 9
th

 grade students (in their first and 

second year of school) and Performance Learning Center students, and 

exceeding these goals by also serving 11
th

 and 12
th

 grade students (as well as 

some parents and staff). 

 

Targeted Program Population 

 

The evaluation examined the extent to which the program was able to serve the following 

categories of students, as described in program goals: (a) ninth grade; (b) returning upon 

release from juvenile correctional facilities; (c) transferring from other high schools; and 

(d) enrolled in the Performance Learning Center (PLC).  

 

About Performance Learning Center Program 

 

The PLC is a small, non-traditional high school program geared towards students who are 

not succeeding in a traditional classroom setting. Typically PLC programs (like 

alternative schools) are not housed within a high school but this particular PLC is housed 

within Armstrong, allowing PLC students to interact with other Armstrong students 

throughout the day.  

 

Restorative Circles School Program Participation 

 

In the 2012-2013 academic year, 123 participants (students, staff, and family members) 

took part in a total of 50 Circles. In addition, 6 students were trained by Circles staff to be 

facilitators in the 2012 academic year. 

 

In the 2011-2012 academic year, 164 participants (students, staff and family members) 

took part in a total of 69 circles. 

 

Note: participants may be counted multiple times if they took part in more than one 

Circle). A breakdown of participants is provided below. 
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Reaching Intended Population 

 

Ninth and Tenth Graders. As seen in the chart below (Breakdown of Circle Participants), 

the Restorative School Program is meeting its goal of targeting 9
th

 grade students in the 

first year and 9
th

 and 10
th

 grade students (last year’s 9
th

 grade students) in the second 

year. Specifically, freshman comprised about half (50.6%) of everyone served in the 

2011-2012 school year and 48% in 2012-2013. Sophomores comprised 16% of those 

served in 2011-2012 and 29% of those in 2012-2013.  

 

Eleventh and Twelth Graders. As can also be seen in the chart, the Restorative School 

program is not only meeting its target population goal but also exceeding it, given that 

11
th

 and 12
th

 grade students have been involved in Circles as well.  

 

Staff and Family Members. It is also important to note that some family 

members/caregivers, teachers and staff have also participated in Circles (12-15 depending 

on year), which is an important positive marker for the program. 

 

 
 

 

Other Target Goals 

 

The demographic data available do not allow us to identify students returning from 

juvenile justice facilities or transferring to the school, or to distinguish the PLC students 

from the total students served; however, other evaluation data suggest that the Circles 

program is impacting the PLC.  

 

All of the trained student facilitators (6) were PLC students. All four PLC teachers and 

two PLC staff/administrators were interviewed. From these interviews, five of the six 

83 

26 
17 20 

5 4 
9 

59 

36 

11 
5 

0 
6 6 

0
10
20
30
40
50
60
70
80
90

N
u

m
b

e
r 

o
f 

P
ar

ti
ci

p
an

ts
 

Circle Participants 

Breakdown of Circle Participants 

2011-2012

2012-2013



11 

 

staff/administrators stated that they had seen positive changes in the PLC students 

participating in the Circles program, as exemplified by a quote from an interview below:  

 

I do know that the students that she pulled into that process, it has 
changed their demeanor, their personality. It has matured them; it 
has helped them deal with conflict. Those students tend to not be 
involved in conflict so that’s one thing that I can truly say has been 
a good result of the circle process within the PLC. 

 
-PLC Administrator  

  

c. Reducing Suspensions and Disruptive Behaviors 

 

The program seems to be meeting its goal of contributing to the reduction of in-

school and out-of-school suspensions. The evaluation was not able to ascertain 

the role of the program in reducing the number of disruptive incidents 

(discussed below). 
 

Reduction in Suspensions 

 

According to school data provided by program administration, incidents of in-school and 

out-of-school suspensions have continuously decreased in the target population from 

2010 to 2013 (see detailed data below). In the case of in-school suspensions, the 

decreases have been particularly dramatic (a decrease of  almost 90% over the two years); 

out-of-school suspensions, which generally involve more serious incidents, have also 

decreased significantly (about 70% over the two years). 

 

In school suspensions: 9th grade  
2010-2011 138 

2011-2012  115 

2012-2013 15 

 

In school suspensions: 10th grade 

2010-2011         94         

2011-2012         61 

2012-2013         9     

 

Out of school suspension: 9th grade 

2010-2011         378 

2011-2012         229 

2012-2013         118 

 

Out of school suspension: 10th grade 

2010-2011         255 

2011-2012         171 

2012-2013         82 
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Contribution of Restorative Program to Reduction in Suspensions 

 

Given the growing evidence regarding the link between school suspensions and both 

youth incarceration and failure to graduate, the evaluation team finds these dramatic 

reductions significant and noteworthy.  At the same time, because multiple programs 

aimed at reducing disciplinary actions and improve student behavior had been 

implemented over the same time period, it is not clear what portion of the positive 

outcome can be attributed specifically to the Restorative Circles program or any other 

particular program.  

 

Our evaluation data do suggest, however, that a portion of the positive outcomes is 

attributed (by staff and students) to the Restorative Circles Program. 

For instance, interview data suggests that administrators are using Circles instead of a 

formal discipline process, as exemplified by the following interview excerpt:  

I feel like the administrators have embraced it [Circle program]. I 

know that if there is an opportunity for students to go to the Circles 

they [administrators], you know, kind of go in that direction. I feel 

that they’ve embraced it … so that’s a change because you know 

sometimes the administrators, you know, they rule with an iron fist 

and “it’s my way” and “we’re going to handle this discipline 

situation this way” and she’s been, you know, able to kind let the 

Circle process play out with all of them. 

- PLC administrator 

Administrators also talked about other restorative practices, skills and approaches being 

used in lieu of formal discipline processes, as exemplified by this excerpt from an 

interview where an administrator discusses using more restorative parental conferences: 

… I think we try to suspend less and do more parental conferences - 

whether it’s student and teacher and parent, or whether it’s student 

parent and administrator. Because at the end of the day, you know, 

it’s like “Let’s sit down, make sure we’re on the same page” - which 

is similar to the Circle- make sure we’re on the same page, make 

sure, you know, you understand what I expect and I understand what 

your needs may be - and move from there to the issue of being 

successful. 

-School administrator 

Other school staff also talked about using Circles and described students using Circles to 

address conflict, which may also be contributing to fewer incidents going to the level of 

suspension, as exemplified by this excerpt with a ROC program counselor.   
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I can speak for our program. As the ROC [program] I think that a lot 

of us use it more often - the Circles. I don't know if the guys do but 

more of the girls definitely use the Circle as a solution. 

-ROC counselor  

Student and staff interviews also suggested that youth were handling conflict differently 

after participating in a Restorative Circle, which may contribute to the decrease in 

behavior referrals.    

At first, before I had the Circle, I just didn't care and I just argue 

with you. We just go back and forth - back and forth till we get tired 

or till we fight, but now I don't do that. Now I just wait until we 

have a Circle. 

-Student   

Incidentally it has cut down on the conflict within PLC 
 

- PLC Administrator  
 

Disruptive Incidents 

 

The data provided by the school showed disruptive incidents dropping 30%-36% during 

the time the Circles program was introduced. The data also shows that for 9
th

 graders, 

disruptive incidents remained stable for the 2
nd

 year of the Circles program. 

 

However, Circles Program staff reported that new discipline policies in the second year 

of the program (hallway sweeps) resulted in more student infractions (overall) in the 

“disruptive” category.  

 

Given this, the current data do not provide enough information for the evaluation team to 

come to a clear conclusion about the program’s contribution to reduction of disruptive 

incidents. However, it is likely that the Restorative Circles program has had at least some 

positive impact on number of disruptive incidents in the school, given the staff and 

student descriptions of engaging in more constructive approaches to conflict (see 

Suspensions section) and given the overall decline in disruptive incidents in the school 

during the time of the Circles programming. 

 

Total Number of Disruptive Incidents: 9th grade 

 

2010-2011         578       Male 335    Female 243 

2011-2012         447       Male 271    Female 176 

2012-2013         446       Male 251    Female 195 
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Total number of Disruptive Incidents: 10th grade 

 

2010-2011         381       Male 236   Female 145 

2011-2012         303       Male 193   Female 110 

2012-2013         245       Male 130   Female 115 

 

d. Creating a Restorative Culture 

 

The program is meeting (and exceeding) its goal of creating a restorative school 

culture (among the targeted populations) by utilizing the principles of 

Restorative Justice such as accountability, repairing of harm and restoring of 

relationships. 

 

Student open-ended surveys (for which response rates ranged from 83%-89% depending 

on question) and student and staff interviews suggest that the program is creating a 

restorative school culture as evidenced by students and staff reporting that they: (1) 

understand and value the restorative principles introduced by the program (e.g., using 

dialogue to increase mutual understanding); (2) use restorative approaches and skills both 

within and outside Circle meetings; (3) describe the positive effects of restorative 

principles such as accountability, repairing of harm and restoring of relationships; and (4) 

want to see the program expanded to other students and staff within the school. 

 

1. Understanding and Valuing of Restorative Principles by Students and Staff 

 

Student interview data suggested participants understood and valued restorative 

principles. When asked how useful they thought Circles were for handling conflicts at 

school the majority of students reported that they were useful providing some of the 

following responses: 

  

“very useful  because you can get your point across...and I guess 
you feel more safer when it’s just ya’ll two to talk” 
-Student  
 

“Yeah, it’s better if you put it in a Circle than fight” 
-Student  

 

Similarly, every staff member interviewed mentioned that the program was relevant and 

useful for addressing conflict at school. Even those staff members who noted weaknesses 

of the program in their interviews said that overall the program was beneficial.  

 

“It was arguably the most revolutionary thing I’ve ever seen”  
-ROC Counselor  

 

“it’s very powerful for teacher-student conflict” 
-Teacher  
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“it’s such a perfect way to bring the parties together” 
-Teacher 

 

2. Students and Staff Using Restorative Skills and Approaches 

 

Some kids and teachers in interviews and open ended responses talked about learning 

restorative skills to deal with conflict and applying those skills to approach daily conflicts 

differently. 

 

Student Perspectives Data suggest that the majority of students interviewed seem to be 

handling conflicts differently after their Circle experience. 70% of students responding to 

this question said they were handling conflicts differently by taking their conflicts to 

Circles and/or using other ways to talk through conflicts rather than resorting to violence.  

 

 “Yeah, because I realized a lot of the things that you do when 
you are mad you don't think about, so you need to sit and think 
about what you do before you do it” 
-Student  
 

“Yeah actually cuz my anger issues aren’t as bad now that I’ve 
realized that there are other ways of handling instead of 
fighting” 
-Student  

 

 

Staff Perspectives Data suggest that the Restorative Program has also helped staff change 

how they personally deal with conflict.  

 

“I’m a little more patient than I used to be” 
-PLC Staff 
 

“I’ll try less to punish students”  
-School Administrator  

“They've been beneficial because you get to see that children can 

really work it out. Another big thing that Ms. Clute is big on is that 

the parties hear what one another is really trying to say and so that 

that’s actually been very resourceful for me in helping when I’m 

trying to deal with two students. You know, I’ve kind of learned 

from that --that they really don't hear what you’re trying to say to 

them whether it’s an adult or children.” 

-School Administrator  

 

 

 



16 

 

3. Increased Accountability, Repairing of Harm and Restoring Relationships 

 

To examine the extent to which the program was helping participants take responsibility 

for their actions and choices (accountability), repair harm, and restore relationships, we 

looked at archival data on Circle outcomes.  

 

As seen in the graph below (Outcomes of Circles), the majority of Circles end in parties 

signing written agreements (60% in 2011-2012 and 78% in 2012-2013), or making verbal 

agreements (17% in 2011-2012 and 8% in 2012-2013).  

 

 

 
 

Many of the open-ended responses that students typed into the online survey yielded 

answers in line with the principles of restorative justice and the goals of the program.  

 

When asked why they chose to participate in a Circle, the majority of responses on the 

online survey suggested the restorative approach to conflict provided by Circles (e.g., 

being heard, moving forward with the conflict, obtaining help). 

 

Similarly, students reported liking the Circles because they created conditions for mutual 

understanding and ability to talk out their conflicts, as well as because of the positive 

outcomes of the Circles.   

  

4. Desire to Expand Program by Students and Staff 

 

Both students and staff interviews suggested that participants were excited about the 

Restorative program and wanted to get the word out to those in the school that may not 

be familiar with it. This suggests that students and teachers are advocating for a cultural 
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shift towards restorative responses to conflict. Both students and staff had suggestions for 

how to widen the visibility and knowledge of the program.  

 

Student suggestions: 

“Talk to students so they’ll know about the program” 

“Get the teachers to know what the Circle is” 
 

Staff Suggestions  

More knowledge about the program  

Show that it is effective  

Have it be a part of the school culture  

Include Circles as an option on referral forms  
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V. Conclusions 

 

The evaluation data suggest that the Restorative Circles School Program at Armstrong 

High School has met and exceeded all of the program goals examined by the evaluation 

team. 

 

Specifically, the program has been able to reach its targeted audience as evidenced by 

student and staff familiarity with Circles and restorative principles and seems to have 

contributed to dramatic reductions in school suspensions. In addition, the program has 

been able to facilitate the development of a restorative consciousness among those who 

had personally experienced Circles and/or facilitation training, as evidenced by increased 

understanding and valuing of restorative justice principles, utilization of more 

constructive approaches to conflict, and a desire to expand the program to other students 

and staff. 

 

Evaluation data also showed that the vast majority of students and 100% of staff and 

administrators who participated in the study had an overall positive view of the program 

and saw it as relevant and useful for addressing conflict at school. Strengths of the 

program that were mentioned included seeing positive changes in the students involved in 

the program such as increased maturity, confidence and academic engagement. Staff 

members also reported changing how they deal with conflict, with many reporting that 

when dealing with students they have started to use some of the skills they learned from 

participating in the Circles or training. Positive staff views of the program seem to be 

attributed to the Circles program providing effective new tools for them to use when 

working with students, along with positive changes seen in their students. Positive 

student views of the program included having a chance to be heard and understand others 

in a conflict situation and finding more constructive ways to deal with problems and 

disagreements. 
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VI. Recommendations  
 

Recommendations are based on evaluation data that suggest that the program can benefit 

more students and staff within the school and may be able to positively impact more of 

the school community with expansion of some of its components. 

 

1. Expanding Program Staff and School Ownership of Program 

 

Currently, the Restorative Program has three staff members, with one member often 

staffing the school on any given day. Teachers and students expressed interest in having 

more program staff to help increase program visibility and staff availability to engage in 

Circles. School staff members also suggested adding more diverse staff to possibly 

increase student ability to relate to staff (although this was not a theme that came up in 

student interviews or open-ended student survey responses). 

 

In addition, some interviews suggested that increasing school “ownership” of the 

program (e.g., having more teachers and administrators know and understand it) may 

contribute to increased Circle impact (e.g., more interest in having students participate in 

Circles, even during classroom time; more time for pre-Circles, which can enhance Circle 

efficiency and restorative outcomes in some cases). 

 

One idea for increasing number of program staff while also increasing school ownership 

of the program is to involve more students and school staff in program leadership, Circle 

facilitation and program “marketing.” Data suggested, for instance, that there was interest 

from both staff and students in becoming more involved in the program. Offering 

increased opportunities for staff and students to learn to facilitate (e.g., through both 

mini-trainings and opportunities to co-facilitate with experienced program staff) and take 

on leadership roles within the program (e.g., having student Circle Ambassadors who are 

prepared to speak briefly about the program to other students; asking students to help 

design program marketing materials) may increase ownership of the program by students 

and staff as well as contribute to an eventual increase in program staff numbers and 

program sustainability. 

 

It is important to note that, for any trainings or presentations, both teachers and students 

agreed that learning would be enhanced by breaking up information into smaller 

segments (rather than full days), providing lots of “hands on” opportunities (role plays), 

using engaging visuals (not handouts) and sharing real examples. Teachers also said that 

follow up “refresher” trainings throughout the school would be helpful. 

 

2. Expanding Program Target Population and Reach 

  

One consistent theme throughout the survey and interviews included a desire (by those 

familiar with the program) for increased awareness and visibility of the program outside 

the targeted groups, where there is currently little awareness of it. There seems to be 

strong positive feelings toward the program from those who are aware of it and school 
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staff members who have used Circles see potential and benefits to continuing and 

expanding the program. 

 

Suggestions from interviews for how to increase awareness of the program include 

incorporating information about the Circle Program in annual teacher trainings (see 

suggestions for training enhancements above) and making an informational presentation 

or Circle demonstration at student assemblies at the beginning of the year. 

 

Staff and students also felt that having program staff more integrated into the school 

culture and being more visible throughout the school would also help increase awareness 

and student comfort in Circles. 

 

Another suggestion given by a teacher was to list Circles on referral forms as an option, 

to remind staff of the option and possibly increase the visibility and utilization of the 

program. 

 

The Evaluation team also noted that social media may be an effective way to expand 

program reach throughout the school student body, given the frequent use of computers 

to gather and exchange information among students. A Restorative Circles program 

website with engaging links, graphics, short testimonials and music (possibly designed 

with the help of Armstrong students) can be created, with a link placed on all Armstrong 

computers for students and staff to browse. A short, easy to understand name (like 

“Circles” or “Circle Meetings” may also be helpful, as some students were not sure how 

to refer to the program  or what it was called by others. 

 

Summary 

 

The Restorative Circles Program has been effective with the students and staff involved 

in the program, resulting in a desire to have the program expanded to reach more people 

and include more Circles. Engaging Circle participants in facilitation and leadership roles 

and gaining buy-in from more teachers, students and administrators may help with this, 

as well as help increase program impact and sustainability in future years. 


